PLA Request:  Adolescent Counseling - Youth Leadership

4 credits, lower, non-liberal

To provide background on the role and inception of the Rosh Hodesh program, included below is the synopsis from the website of Moving Traditions (the nonprofit which originally created the Rosh Hodesh program) to highlight the motivation underlying the program:

Why Girls Need This

Rosh Hodesh: It’s a Girl Thing! draws on Jewish teachings and traditions to keep girls healthy and whole. Popular culture encourages risky behaviors: 

· 30% of 9-year-old girls are afraid of being fat – just when they are entering puberty and are filling out 

· almost 5% of all young women have eating disorders 

· close to 20% of 9th-grade girls – and 51% of 12th grade girls – are sexually active 

· 23% of 9th grade girls binge drink 

· almost 25% of sexually active ninth-grade girls had used alcohol or drugs during their last sexual intercourse 

Until the creation of Rosh Hodesh: It’s a Girl Thing!, no Jewish communal program has pro-actively addressed two well-documented trends: 

· many girls drop out of organized Jewish experiences after bat-mitzvah

· girls’ self-esteem plummets as they enter adolescence. 

According to Dr. Catherine Steiner-Adair of the Harvard Eating Disorders Center:
"Adolescent girls today must travel in a teen culture that makes risky and dangerous values and behaviors – at ever earlier ages – seem normal. 

"Rosh Hodesh: It’s a Girl Thing! offers girls an alternative culture that will help them counter the media and popular culture's unhealthy messages. This program offers girls at the edge of young adult life a vision of what is holy in them and their world, and the skills in order to stay whole." 



 For the last three school years, under the umbrella of ____ Congregation, I have lead two consecutive grades of adolescent girls in the monthly, activity-based counseling group known as “Rosh Hodesh.”  This multi-year counseling group, “Rosh Hodesh: It’s a Girl Thing!” is based in the monthly observance of the ancient Jewish New Moon holiday (a.k.a. Rosh Hodesh).  It functions as a teen/pre-teen support group primarily aimed at building self-esteem, leadership skills, and Jewish identity.  It is a two hour session open to grades 6-12, and the grades I been responsible for leading over the past several years have been, 8th, 9th, and 10th. 

The structure I learned to set for the group after my first couple of times leading their counseling sessions include, in order, a journaling segment, a guided relaxation segment, a planned activity, and group discussion based on the given topic of the evening. 

Some of my responsibilities for the Rosh Hodesh program included but were not limited to: 

Structuring the schedule of activities according to the Jewish Lunar calendar and traditional significance of each of its months.

Creating the calendar for the entirety of the year’s sessions to foster interest in and maintain a relevant flow of the subject matter/discussion topics for the girls from month to month.

Communicating the scheduling and supply needs of the group with the parents of the girls attending.

Hosting an info night at the end of the 7th grade year to potential incoming participants.

Through leading this youth program I have gained the following knowledge and learning of:

Utilizing and applying the curriculum created by Moving Traditions “Rosh Hodesh It’s a Girl Thing!” to the particular individuals/groups I was responsible for leading.
Selecting and adapting group activities from the variety of those outlined in the Moving Traditions “Rosh Hodesh It’s a Girl Thing!” curriculum in order to tailor it to the needs and issues of the particular girls in its attendance.
Marrying the content of the given Jewish month to a present-day issue relevant to adolescent girls, integrating psychology and tradition to give coping tools/life skills.
Ensuring a safe environment in which the girls could feel comfortable unloading what might be on their minds and comfortable seeking guidance for any issues they might be dealing with.
Creating exercises to build communication skills while demonstrating the values of healthy peer support: [E.g. I directed the young ladies to stand in a circle while one held a spool of red string; that girl holding the red string answered the following question about another girl to whom she next tossed the red string – “What is something you appreciate about someone standing in this circle here?” – this was followed up with by the tossing of the red string consecutively among all of the girls after they each answered this same question so as to create a “web of appreciation;” by constructing and administering this activity, I learned how to give the girls insight into the power their words and deeds possess and to encourage positive self-esteem, expression, and partnership among them.
Encouraging and helping the girls to maintain each other’s privacy and to show consideration for what others share – i.e. instilling the importance of not taking anything shared in the group back to the schoolyard.
Fostering respectful group dynamics while at the same time encouraging self-expression and sense of individuality.

 Incorporating religious ritual in an open-minded, non-imposing manner.
Facilitating group dialogue.
Maintaining sensitivity to mixed-family structures (wherein one parent might be Jewish and one parent not,) socio-demographic backgrounds, and varying levels of exposure to media outlets.
Inviting dialogue about often tender subjects, including self-image, body-image/eating disorders, media driven images of beauty/popularity, the opposite sex/(age appropriate) sexuality, peer and family relationships, drugs, etc. 
[image: image1.png]




Evaluator Recommendation
Describe the specific elements of the student's learning:
Ms. ____ gained her knowledge by the following means:
1. Three years experience of facilitating a program for girls in 8th, 9th and 10th grade known as “Rosh Hodesh: It’s a Girl Thing!,” a teen/ pre-teen support group which functions to build a girl’s self-esteem, leadership skills and Jewish identity. The program meets for two hours monthly during the school year.
2. Attending the Moving Traditions Training Conference which teaches the counseling skills and programmatic formula of the “Rosh Hodesh: It’s a Girl Thing!” curriculum. The conference involved 16 hours of training.
3. Working with a licensed Social Worker with whom she “debriefed the previous month’s programs; gained insight into what worked well, what didn’t, and where the girl’s needs may be evolving; and gain necessary feedback about how to properly address the issues the girls had brought to the table.” This Social Worker functioned as a role model, mentor, and supervisor for her.

As a result of her learning process, Ms. ____ demonstrated skills and abilities which enabled her to:
1. Demonstrate leadership skills in leading this group of 24 girls each semester (2 groups of 12) for three years during which her responsibilities included guiding the students in the curriculum; selecting activities; coordinating the content to present-day issues to which the adolescent girls could relate; teaching coping/ life skills; maintaining a safe, comfortable environment which fostered two-way honesty and communication; promoting healthy peer relationships and support; encouraging and empowering the girls to assure self-expression and a sense of individuality; promoting privacy; incorporating religious ritual; facilitating group dialogue; maintaining group dialogue; maintaining interest through structured activity; communicating with the parents; and promoting the program to potential incoming participants.
2. Analyze the prevalence and escalation of the problem and reasons for this, and helpful counseling skills which pertain to the following problems that young girls face such as dating violence, eating disorders, depression and suicide, sexual issues, and self-esteem issues.
3. Relating to the issues above, discuss times in which she counseled young girls who were involved with these issues. The student could compare and contrast which interventions were helpful and which were not.
4. Define youth-at-risk. 
5. According to Howard Clinebell, Ph.D., “Girls are even more vulnerable than boys to being exploited, manipulated, and subject to physical and sexual abuse.” Ms. ____ explored this statement and defended her position regarding whether or not this is true.
6 Address ways in which caregivers such as parents, teachers, religious leaders, and the community-at-large can positively and negatively affect the well-being of young girls She was able to critique her interactions with young girls and discuss times when she effectively counseled girls-at-risk. When she wished for a different outcome, she was able to discuss the strategies that she might have used to reach a different outcome
7 The manner in which youth are raised in different cultures often is very dissimilar to the way in which many typical American youth is raised. Ms. ____ described ways in which this can create conflict for the family trying to raise their young girls in American society. She discussed times when she has been involved in counseling young girls/families who are conflicted with these issues.
8. Identify community resources which are available for young girls who have issues which require counseling.
9. Discuss the significance of technology such as computers and social networking in the well-being of youth. She addressed, in her opinion, whether or not these “tools” are helpful to youth or whether or not they socially isolate.
10. Discuss resilience and ways in which she has assisted young girls to increase their resilience.
11. Develop her listening, partnering, and communication skills. 
12. Instill a sense of confidence, moral and ethical values, and the ability to create boundaries for themselves in the girls with whom she worked.
13. Create a sense of bonding trust with the girls and help them to “make a safe place.”
14. Through her own behavior, model positive behaviors and attitudes regarding their developing Jewish identity and path to womanhood.
15. Energize and motivate the girls to reflect and reinvigorate themselves and build strength and dedicate themselves to healthier behaviors.
16. Empathize with the girls in order to help them attain the most and best that they could.
17. Self-actualize regarding her “commitment to others and the improvement and dedication of her skills in helping others.”
18. Intervene as needed “in a young person’s life, to give them advice, assistance, re-direct them, get them into a better way of dealing with the issues in their lives, and to potentially redirect them in their lives paths.”

Indicate whether the learning in introductory or advanced level and provide a justification of advanced level credit, when necessary: Ms. ____ requested introductory level credit for this challenge, and I agree with this request. 

If the learning falls within the liberal arts and sciences, provide a justification for liberal arts and sciences credit, when necessary: This learning is not liberal, but applied. 

If the learning meets one or more of the SUNY general education requirements, in part or in full, and provide a justification, when necessary: No general education.

Assess any possible redundancy or duplication with other components in the student's degree plan, when necessary: In the opinion of this evaluator, there is no overlap, redundancy, nor duplication between this course and any other course in the student’s degree plan.

Provide an appropriate title that describes the student's learning (not an experience, training, job or program the student completed): Counseling Adolescent Girls



Recommend a semester-hour credit award for the student's learning: 4 credits
�The student starts this essay with a summary of information from a documented source, to provide context about the source of her knowledge. 


�The student explains exactly what she did, in this and the following section.


�In this section, the student moves from what she “did” to what she “learned from what she did.”  Note that while she focuses on the learning gained from this particular work experience, she also mentions broader types of learning related to group dynamics, self-image, group dialogue.  An evaluator may start by asking about these particular examples, but then may offer other scenarios and examples to see if the student has broader theoretical knowledge.


�The evaluator recommended a change in the title of the learning.  


�Note that when an assessment committee reviewed the student’s degree program, they recommended a further title change for this PLA component, from “Counseling” to “Mentoring Adolescent Girls,” as they felt that the term “counseling” implied more theoretical knowledge in psychology.  They did agree, however, that the student had solid learning in working with adolescent girls.  








